
Welcome to the winter 

(almost spring) edition 

of The Special Edition!  It 

has been an exception‐

ally busy time.  Many of 

you know that this year I 

have spent time across 

the district completing 

evaluations of non‐

tenured staff.  Interest‐

ingly, 34 people fall into 

this category!  As of the 

writing of this article, I 

have completed evalua‐

tions for all of those in‐

dividuals.  It has been a 

great experience  to be 

in classrooms and to 

witness first hand the 

hard work you all do to 

meet the needs of stu‐

dents.  We truly have a 

fabulous group of peo‐

ple working in Interme‐

diate School District 917.   

 

In other district news, 

recently the school 

board for Bloomington 

Public Schools  made the 

decision to withdraw 

their membership from 

Intermediate School Dis‐

trict 287 and pursue 

membership with Inter‐

mediate School District 

917.  There are a couple 

of reasons for the deci‐

sion, but primary is the 

cost of membership and 

the proximity to our 

programs versus those 

in 287.  They will be 

seeking IDEA and SUN 

programming with us in 

addition to some pur‐

chase of services.  We 

will consider referrals 

this year based on avail‐

ability and build some 

capacity for the 2010‐

2011 school year.  They 

will become members of 

Intermediate School 

District 917 at the start 

of the 2011‐2012 school 

year. 

 

We are gearing up to 

begin planning for ESY.  

Be looking for a memo 

via email seeking staff‐

ing interested in work‐

ing this summer.   

 

We have also begun 

planning for the 2010‐

2011 school year.  This 

involves program devel‐

opment, staffing and 

budgeting among other 

tasks.   We are planning 

the further expansion of 

both the SUN and TEA 

programs.  As a result we 

are investigating our 

space options.   

 

This issue is full of infor‐

mation.  Kitri Larson Kyllo 

has written our Due 

Process Dialogue column 

with a special focus on 

the evaluation report.  

Look for highlights on the 

Deaf and Hard of Hearing 

Program, the Student 

Offender Assessment 

Program (SOAP), as well 

as CTIC and the new PD 

Works.   

 

Thank you for all that you 

do to serve students and 

the needs of our member 

districts! 
 

Melissa 

Note from the Director 

S p e c i a l  t h a n k s  t o   
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• Don Budach 
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• Terri Trexler 
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Did you know teacher/parent 
notes to and from home belong 
in a learner’s main file? 
Nancy E. Blumstein wrote an arti‐
cle in the most recent issue of 
Impact, the newsletter for MASE 
(Minnesota Administrators for 
Special Education) about the use 
of communication notebooks. 
If notebooks are used to commu‐
nicate between home and 
school, copies of the entries to 
those notebooks (both the 
school district’s and parents) 
must be made on a regular basis 
throughout the school year and 
retained by the school district.  
The information should be 
placed in the student’s school 
district file so that it is available 
to anyone who needs access to 
it.  The documents should be 
dated and identified as to what it 
is and when and how it was cre‐
ated. 
 
Top Ten Recommendations for 
Well‐written Evaluation Sum‐
mary Reports 
The task of teaching and serving 
learners looms large enough in 
its own right without the addi‐
tional challenges of writing re‐
ports and IEPs.  As one teacher 
recently commented after receiv‐
ing the details of yet one more 
procedure to implement, “I need 
4 out of 5 opportunities before 
I’ll get this!”  Yet, writing these 
documents is an important re‐
sponsibility and skill required of 
special education staff. 
An Evaluation Summary Report 
(ESR) is a formal document which 
carries significant weight for: 1) 

serving as a report to parents, 2) 
documenting and substantiating a 
learner has met MN state eligibil‐
ity for special education services 
and has needs for subsequent 
planning of an IEP, 3) receiving 
close scrutiny during MDE audits 
to ensure districts are adhering to 
special education laws, and 4) re‐
ceiving close scrutiny during due 
process disputes.  It is therefore 
critical 917 ESRs meet MDE and 
formal report standards. 
Reviews of 917 ESRs indicate the 
need for collective attention in a 
number of areas to promote well‐
written, substantive ESRs:  
 
1) Reports by multiple assessors 
must be integrated into one flow‐
ing, synthesized report by either 
the IEP manager or other desig‐
nated team member.  This means 
the major report headings of Rea‐
son for Referral, Background Infor‐
mation, Test Procedures, Present 
Levels of Performance, Interpreta‐
tion (Summary) of Test Results, 
and Recommendations are to ap‐
pear only once in the report, and 
not in each assessor’s section. An 
individual assessor can modify 
some of those headings for his/her 
section. For example, an OT can 
write, “Motor Testing Summary” 
in lieu of “Interpretation of Test 
Results” in his/her report section. 
 
2) Formal reports must always be 
written in third‐person vs. first‐
person voice (i.e. using ‘he,’ ‘she,’ 
‘they,’ ‘the examiner,’ etc., and 
never ‘I,’ ‘we,’ ‘my,’ ‘our,’ etc.).  In 
addition, do not use ‘Mom’ or 
‘Dad’ as the name of a parent, 

(e.g. “Mom reports…”).  Instead, 
use, “Troy’s mother reports….” 
or “Ms. Smith reports…”  Finally, 
do not refer to staff by first 
name only in a report.   
 
3) Results from formal and in‐
formal testing, including obser‐
vations, should always be re‐
ported in conjunction with in‐
terpretive statements.  Stan‐
dard scores need to also be re‐
ported in percentile ranks, and 
interpreted in terms of the 
normed or comparison group.  
Disclaimer statements regarding 
validity and reliability of the 
testing must be included for 
learners whose learning oppor‐
tunities are different from the 
normed or comparison group 
due to the impact of language, 
cultural, environmental, sensory 
or physical impairment factors. 
Sources of data must be pro‐
vided for all data reported (e.g. 
“Classroom teachers report 
that,” “...as documented by sys‐
tematic observation,” 
“Curriculum‐based assessments 
indicate…”). 
 
4) Objective, behavioral descrip‐
tor terms reflecting a profes‐
sional tone should be used to 
describe student performance, 
and not subjective opinions and 
adjectives.  For example, “He 
was silly and goofy during the 
lesson, ”  might be, “He was ob‐
served making faces and barking 
sounds, waving his arms and 
hands, as well as fidgeting with 
other students’ papers and 
books, during the lesson.”  

Due Process Dialogue 

By Kitri Larson Kyllo, Assistant Director 



P a g e  3  V o l u m e  1 ,  I s s u e  2  

 5) Readability of the ESR is criti‐
cal, and is achieved by: a)  using a 
consistent and clear format 
throughout the report of similar 
font size and style for major 
headings, sub‐headings, and 
names of test procedures, b) re‐
membering that “less can be 
more” in terms of writing as con‐
cisely and briefly as possible to 
describe levels of performance, 
while simultaneously providing 
adequate supporting evidence, c) 
avoiding a “sea of text” for the 
reader, which is difficult to read 
and absorb, by breaking up 
lengthy text with paragraphs 
and/or using bolding, italicizing, 
or underlining to allow salient 
features to stand out, and d) us‐
ing “parent‐friendly” language 
and terminology understandable 
to parents and other lay readers, 
i.e. avoiding excessive jargon, 
and clarifying acronyms and 
technical terms.     
      
6) A concise, integrated sum‐
mary of all testing results, in‐
cluding the student’s areas of 
need as supported by the 
evaluation, must be provided in 
the Interpretation of Test Re‐
sults section.  It is the responsi‐
bility of the IEP manager, or 
other designated team member, 
to pull together all testing results 
by summarizing, synthesizing, 
and interpreting them in a com‐
prehensive manner. 
 
7) A clear eligibility statement 
must also be provided in the 
text of the Interpretation of Test 
Results section identifying which 
MN State disability area has been 
met, and describing how, and 
which aspects of, the learner’s 
performance met each criteria 

component. The criteria checklist 
can be included at the end of the 
report, but is not required, 
whereby statements substantiat‐
ing eligibility in the text of the 
report are. 
 
8) Recommendations at the end 
of the ESR are to be written as 
learner‐based needs that will 
translate later into goals and 
objectives on the IEP, or needs 
for accommodations in the Ad‐
aptations section of the IEP.  It is 
recommended to use the sub‐
headings of Educational Instruc‐
tional Needs and Educational 
Adaptations Needs in the 
“Recommendations” section to 
differentiate what is to be 
learned or developed “by” the 
learner (IEP need statements) vs. 
what is to be done “for” the 
learner (IEP adaptations).  Make 
sure that each need statement is 
substantiated by supporting evi‐
dence in the reporting of test 
results and present levels of per‐
formance somewhere in the 
body of the report.  Do not spec‐
ify the type or amount of service 
needed by the learner, as those 
are decisions to be determined 
through the IEP process. 
 
9) The ESR should be free of 
spelling, mechanics and lan‐
guage errors.  Common errors 
noted indicate the need to: a) 
add hyphens in terms such as 
“age‐appropriate,” “same‐age 
peers,” “grade‐level scores,” “11‐
year‐old student,” etc.,  b) use 
the term ‘believe’ and not ‘feel’ 
to describe input from staff or 
parents, as in “The PE teacher 
believes…,” c) write number 
words rather than numerals for 
numbers ‘one’ through ‘ten’ ap‐

pearing in text, d) place punctua‐
tion marks before, and not after, 
the last quotation mark at the 
end of a sentence, e) provide the 
full name of tests the first time 
they appear in text, with the ac‐
ronym in parenthesis, f) describe 
the learner first, disability or spe‐
cial education‐service second 
(e.g. “Todd is a learner who has 
autism,” and not, “Todd is an 
autistic learner…,” “Sara is a first‐
grader who receives special edu‐
cation services,” and not, “Sara is 
a special education first‐
grader…,” and g) use the term 
‘general education’ rather than 
‘mainstream.’    
 
10) Proofread the ESR carefully 
yourself using the 917 ‘ESR Qual‐
ity Indicators Checklist.’ Email 
the ESR to evaluation team 
members to proofread and to 
ensure their contributions were 
reported accurately.  Reading 
the ESR out loud can help locate 
errors.  
 In summary, it takes consider‐
able mentoring support, experi‐
ence, practice—and a little 
chocolate thrown in on the side
(!)—to develop the skills and 
confidence to write good ESRs.   
Veteran District 917 colleagues, 
lead and administrative staff are 
here to support staff who need 
and would welcome assistance 
with this challenging and com‐
plex process.   
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For learners in the District 917 
Deaf and Hard of Hearing 
(DHOH) Resource Program at 
Gideon Pond Elementary in 
Burnsville and Century Middle 
School in Lakeville, school start 
time looks just like that of any 
other learner, well almost…  
Backpacks and coats are hung 
up, hot and cold lunch count is 
taken, and the Pledge and 
morning announcements come 
over the intercom.   For most 
learners in the program, how‐
ever, their morning routine in‐
cludes several additional steps.  
They quickly put on their school 
FM amplification system, get 
‘synced’ to the teacher’s FM 
microphone frequency, and 
then go through the “Ling sound 
check,” i.e. having to listen for 
(unable to  see  the  speaker’s 
mouth) and repeat back the 
sounds of /ah/, /ee/, /oo/, /
m/, /sh/, and /s/.  For learners 
with cochlear implants and 
hearing aids alike, this check is 
critical for making sure the 
learners’ amplification is work‐
ing properly at the start of the 
school day.  The sounds repre‐
sent the frequencies used across 
the speech spectrum.  The daily 
check is important to ensure the 
amplification systems are giving 
the learners the maximum pos‐
sible access to learning through 
audition. The amount of audi‐
tory access varies with the 
learner, from those who receive 
only an awareness of environ‐
mental sounds, but not the abil‐
ity to discriminate speech and 

understand language through 
audition alone, to those who are 
able to access and understand 
some spoken English, to those 
who are able to understand a 
significant amount of spoken 
English.  It is critical to school 
learning to catch any problems 
such as dead batteries or other 
malfunctions before the start of 
the school day. 
 
Because learners’ access to 
learning language through their 
hearing alone via amplification 
systems varies considerably 
from one learner to the next, 
the 917 DHOH Program also 
provides access to language 
visually.  In some of the DHOH 
Program classrooms in the 
morning, one will see the Pledge 
and morning announcements 
provided by staff fluent in 
American Sign Language.  In 
others, one will see that same 
information conveyed through 
staff fluent in cued English using 
the system of Cued Speech. 
 
The landscape of education for 
learners in the District 917 Deaf/
Hard of Hearing Program has 
been changing and morphing to 
reflect the amazing and drastic 
medical and technological ad‐
vances and legislative initiatives 
in the past decade in relation‐
ship to children who are born 
deaf or hard of hearing.  Ampli‐
fication technology now in‐
cludes cochlear implants which 
can allow children born pro‐
foundly deaf, if implanted early, 

if receiving significant early in‐
tervention services, and if there 
are no malfunctions, to hear at 
levels approaching the normal 
range.  Digital hearing aid tech‐
nological advances have also 
resulted in extremely sophisti‐
cated personal and school am‐
plification systems providing 
learners with amazingly power‐
ful auditory signals.  In addition 
to technological changes, legis‐
lation in recent years requiring 
mandatory newborn hearing 
screening in Minnesota is now 
leading to identification of edu‐
cationally significant hearing 
loss in early infancy. 
 
Whereas as recently as 1999, 
when learners with significant 
losses were typically not identi‐
fied until age two, 917 Teachers 
of the Deaf/Hard of Hearing and 
Educational Audiologists now 
serve learners as young as one 
to three months.  This is demon‐
strated by the graph on the next 
page.  It identifies the age of 
learners served by the District 
917 DHOH Program staff.  Note 
that the number of infants with 
hearing loss being served is 
steadily increasing.  An interest‐
ing anecdote to the figure below 
is that, while we served a total 
of seven birth‐to‐one age learn‐
ers in the 2008‐2009 school 
year, we are already serving 
eleven babies in that same age 
range in the 2009‐2010 school 
year, as of February, approach‐
ing a 100% increase over last 
year. 

Program for Deaf and Hard of Hearing Learners:  Transformations and Challenges 

By Kitri Larson Kyllo, Assistant Director 
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The difference early identifica‐
tion paired with early interven‐
tion makes on educational out‐
comes for learners who are deaf 
or hard of hearing is profound.  
Imagine…if access to language 
has been delayed until age two, 
three or four, which used to be 
the typical scenario for deaf/
hard of hearing learners, pre‐
cious time has been lost to de‐
velop the language skills neces‐
sary to become a reader and 
acquire normal academic skills. 
By working with learners and 
their caregivers at such a young 
age, learners who are deaf or 
hard of hearing, if identified and 
served in infancy with a signifi‐
cant level of early intervention 
services, can develop language 
and academic skills on a similar 
timeline and developmental 
path as children with normal 
hearing. 
 

Mirroring the change of earlier 
identification of learners with 
hearing loss is the change in re‐
cent years in the District 917 
preschool program of expanding 
its services to young learners.  
Learners as young as two are 
attending preschool four morn‐
ings a week, and those that are 
three and four are attending 
school five days a week.  Be‐
cause of the absolutely critical 
language years being birth to 
three, followed closely by three 
to five years of age, the services 
in the 917 DHOH preschool 
classrooms consist of providing 
a rich instructional environment 
primed to maximize learners’ 
language acquisition, listening 
and spoken language develop‐
ment at a young age in the con‐
text of fun, meaningful pre‐
school activities.  There is also 
an intense focus to support par‐
ents to become the primary lan‐

guage model to their child 
“24/7.”  The Educational Audi‐
ologists and Teachers of the 
Deaf/Hard of Hearing must also 
provide constant individual at‐
tention to a learner’s unique 
hearing level, amplification 
needs, cochlear implant map‐
ping, and diagnosis through net‐
working with medical cochlear 
implant teams and private 
therapists.  When these compo‐
nents are in place, educational 
progress and outcomes can be 
excellent for many learners, as 
evidenced by later participation 
in the general education setting 
in their home schools. 
 

While the above scenario of 

early identification and early 

intervention is occurring and is 

providing exciting outcomes for 

many learners who are deaf and 

hard of hearing, there remain 

many who were not identified 

early, and/or those who re‐

ceived inappropriate or inade‐

quate access to language in 

their school settings resulting in 

language and academic delays 

prior to coming to the 917 Deaf/

Hard of Hearing Program.   

 

The District 917 Program for 

Deaf and Hard of Hearing serves 

a small population of learners, 

yet one with a very diverse set 

of needs.  In the program there 

are deaf and hard of hearing 

learners who have had the 

benefit of early identification  
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and intervention.  Most of the learners, how‐
ever, are those who were identified late, and 
who are delayed in spoken or sign language.  
The program also serves older students who 
have experienced holes and gaps in their spo‐
ken language resulting from their hearing loss 
and inconsistent access  
to language during important language‐learning 
years.  Several are learners whose cochlear im‐
plants malfunctioned and had to be replaced or 
removed.  There are learners whose language 
of instruction is American Sign Language, others 
where it is spoken English paired with cued 
English, and others who function well with 
auditory‐oral access only.  Forty percent of 
DHOH learners nationwide have additional 
complex special needs in addition to deafness 
which complicate their language learning proc‐
ess.  Such learners are also served in the 917 
DHOH program.  The program also has several 
learners who came from other countries with‐
out previous education, intervention and ampli‐
fication. 
 
The District 917 Deaf/Hard of Hearing Program 

continues to collect annual data on its learners 

using standardized language and reading tests 

normed on learners with normal hearing, as 

that is the standard to which the program’s 

learners must achieve to be able to function on 

par with learners in the general education set‐

ting.  The 917 DHOH Program data collection 

over time has demonstrated that, contrary to 

the nationwide annual net gain in reading for 

learners who are deaf or hard of hearing being 

approximately only a 0.2 grade‐equivalent per 

year of instruction, the District 917’s DHOH Pro‐

gram’s average annual net gain is at least 1.0 

grade‐equivalent per year of instruction. 

Average Grade-Equivalent (GE) Net Gain 
Per Year in Reading of DHOH Students:
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These results in the progress in literacy of its stu‐
dents, and the 917 program’s unique language‐of‐
instruction model of using both American Sign Lan‐
guage and cued/spoken English, caught the atten‐
tion of national PBS network producers.  The 917 
DHOH Program was filmed and included as part of 
the 2007 PBS “Reading Rockets” special, “A Chance 
to Read,” about teaching reading to young children 
with disabilities.  The program, highlighting the 917 
DHOH Program at Gideon Pond Elementary in Burns‐
ville, can be viewed at http://
www.readingrockets.org/shows/launching/chance.  
 
The 917 Deaf and Hard of Hearing Program is a small 
microcosm of the diversity of individuals with hear‐
ing loss reflected in the general community.  Having 
such a wide variety of auditory, amplification, com‐
munication, language, and academic needs is a chal‐
lenge, yet one adeptly met by an outstanding staff of 
professionals.  And the students?  Well, they are 
amazing and delightful!  Come visit our program and 
see! 
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Intermediate School District 917 is 
excited about an initiative at Alli‐
ance Education Center. The initia‐
tive is a partnership with Dakota 
County known as the Student Of‐
fender Assessment Program 
(SOAP). 

SOAP is a pilot program involving 
Dakota County and 917 staff work‐
ing directly with students in our 
senior high IDEA program. The 
purpose of the program is to pro‐
vide an alternative to the tradi‐
tional court process for students 
cited for violations. The SOAP ini‐
tiative is meant to be a diversion 
to the traditional adjudication 
process. 

Last summer, county and school 
staff began working on a way to 
implement SOAP on a proactive, 
class‐wide basis. There are approxi‐
mately four people coming to Alli‐
ance to work with school staff and 
students four days a week. Two of 
the staff are social workers and the 
other is a probation officer with 
Dakota County. Also there is an 
outside consultant working with 
students and staff in the classroom 
and on an individual basis. Each 
classroom group participates in rule 
setting and curriculum activities. 

The curriculum being used is known 
as TruThought, which is a cognitive 
based social skills curriculum.    

Student Offender Assessment Program—SOAP 

By Don Budach, Assistant Director 

TruThought focuses on identify‐
ing the students’ thinking and 
thought barriers and identifying 
and reducing those barriers. The 
goal is to help students identify 
an appropriate thinking process. 
The vision is that eventually staff 
and students will operate in ac‐
cordance to TruThought princi‐
ples. 

The 917 staff are excited to be 
working with an outside agency; 
it is our hope that students will 
develop healthy thought proc‐
esses in order to further meet 
their needs. 
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Dakota County CTIC News 

By Terri Trexler, Assistant Director 

The Dakota County Community 
Transition Interagency Committee 
is proud to announce that it has 
been chosen to receive one of 
eight Building Capacity for Work 
Experience grant awards from 
MDE in the amount of $25,000.  
The purpose of the grant is to con‐
nect high school students with 
disabilities to future employment 
and training opportunities.  These 
are some of the activities that will 
be arranged in the coming months 
using grant funds: 

• Business and industry 
tours in Dakota County for 
special education teachers 
and high school guidance 
counselors 

• In‐service for special edu‐
cation teachers and high  

School guidance counselors 
on available resource to 
promote competitive em‐
ployment 

• Post‐secondary training 
and employment fair for 
high school students 

• Career roundtable lunch‐
eon for students with dis‐
abilities 

• Job shadowing experiences 
for high school students 
with disabilities 

• E‐mentoring experiences 
for high school students 
with disabilities 

• Summer mini‐camps at 
DCTC for high school stu‐
dents with disabilities 

• Local business/industry 
guest presenters for special 

education classrooms 
 

The Dakota County CTIC will 
continue to offer evening infor‐
mation and training sessions for 
the parents, teachers, and ser‐
vice providers of young adults 
with disabilities to help facilitate 
a successful transition from 
school to the adult world.  Visit 
our website for helpful tools and 
information:   
www.isd917.k12.mn.us/ctic.htm 
 



Special Education 

1300 145th Street East 

Rosemount, MN 55068 

Intermediate School District 917 
Mosely goes to “the 

itinerants of 917!”  

 

From July to Decem‐
ber, 2009, itinerant 
staff from the Audiol‐
ogy, DHOH, Vision, PT, 
and Physical Health 
Disabilities (PHD) itin‐
erant programs alone 
have logged 44, 579 
miles in their cars to 
travel to serve their 
students.  Adding the 
miles put on by itiner‐
ant DAPE, Speech/
Language, OT, and 
Nursing service provid‐
ers would add consid‐
erably to that amount.  
During the last school 
year, one vision 
teacher alone logged a 
total of 6,781 miles 
traveling between dis‐
tricts to serve her stu‐
dents.  
I hold the utmost re‐

spect for the profes‐

It’s time for Mosely the 

Moose to move on 

from the Deaf and 

Hard of Hearing Pro‐

gram at Gideon Pond, 

where his delightful 

moosehead has 

proudly hung in the 

917 office since No‐

vember for all students 

and staff to enjoy. 

 

It is my pleasure to 

announce that Mosely 

is now being presented 

to the group of illustri‐

ous, hard‐working pro‐

fessionals in our dis‐

trict who are forever 

“on the move” and 

“behind the scenes” 

providing outstanding 

services to students 

both in 917 site‐based 

programs, and in our 

917‐member districts. 

sionals in this group 

from having worked 

with them for many 

years.  They serve as 

outstanding ambassa‐

dors of District 917 for 

the dedication to their 

jobs. 

 

Mosely will grace the 

walls of the Itinerant 

Staff Office at Alliance 

Education Center, as 

that is the location 

where there are more 

itinerants jointly shar‐

ing one common office 

space than any other 

location in the vast 

area of Dakota County 

served by 917 itinerant 

staff.  For those officed 

elsewhere, please 

know Mosely is at AEC 

in your honor, too! 

Mosely the Moose is Moving On… 

By Kitri Larson Kyllo, Assistant Director 

Phone:  651‐423‐8377 

Fax:  651‐423‐8776 

www.isd917.k12.mn.us 

Now Open...PD Works! 

By Terri Trexler, Assistant Director 

After much work was 
done to prepare, the 
917 PD Works store 
held it’s grand opening 
on January 21st! 
 
The store will feature 
hand‐made gifts for 
pets and pet lovers,  
bird houses and feed‐
ers, suet treats, food, 
clothing and special 
items for dogs and 

cats, special picture 
frames to show off 
your four‐legged 
friends, and much 
more.  A bulletin board 
will feature pictures of 
pets available for 
adoption at local shel‐
ters, and students will 
visit shelters and pet 
hospitals to volunteer.  
Enter your own pet to 
win a beautiful gift 

one pet chosen by stu‐
dents each month. 
 
Stop by PD Works and 
TESA Works at 14050 
Pilot Knob Road—
Suites 102 and 152, 
Apple Valley. 


